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18.1 INTRODUCTION

Our challenge is not to educate the children we used 10 have or want to have,
but to educate the children who come to the schoolhouse door.

—H.G. Wells

The above quote highlights the challenges of schools and communities to reach and
educate all. But, you will agree that by and large the traditional school environment
has its own limitations in terms of not able to meet the diverse needs of all students,
especially those students who are at-risk, vulnerable, marginalised and disengaged.
How to reach them? Certainly alternative means have to be developed for them so
that they can also take active participation in the nation building. We have to first
clarify what we want to have altematives to. Is it alteative to formal education or
conventional education or is it a different stream altogether? In this present unit, we
will try and develop an understanding about the concept. We will discuss the meaning
of alternative education, the concept will be strengthened further by differentiating
with the traditional education system. In this unit, you will also analyse the development
of alternative education. Finally, this unit will discuss the various forms of alternative
education.

Too often we as teachers as well as parents and researchers know little about the
diversity of educational choices available. This unit will also help you to offer both
an initial synthesis and exploration into educational alternatives that exist today and
also the variants in the existing mainstream education and culture.

18.2 OBJECTIVES

After goi.;lg through this unit, you should be able to:
e  understand the concept of alternative education;

e  differentiate between the alternative and traditional education;
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e understand the need for the alternative in education;

e  analyzethe philosophical and sociological development of alternative education;
and

. discuss various forms of alternatives in education.

18.3 ALTERNATIVES IN EDUCTION: THE CONCEPT

Dewey claimed that ‘the educational process has no end beyond itself” and he went
to make the point that the education is an enterprise that can supply the conditions
of growth throughout the lifespan. For Dewey, it is a process of supplying the
opportunities for the individuals to learn so that they may grow and develop in
whatever manner they desire so. As society develops, it becomes imperative that the
cumulative experiences and the knowledge should be passed on to the new generations,
or to people who need this knowledge. You as teacher or even as a responsible
member of the society, would always want that your learner becomes a lifelong
learner. The concept of Lifelong learning means that “It’s never too soon or too
late for learning”. Its literal meaning suggests it should include the whole of education
and training, from pre-school up to university level and informal as well as formal and
non-formal leaming.

But, if you go back to history of education, which you might have already read during
your graduation course, you would agree that the earlier education was for the
privilege group or elites, which means various other sections of the society were
deprived of it, which included girls, lower classes and geographically separated groups
too. Also, there was another group of disabled members. As a result, there was a
disproportion, which occurred in the socicty on the basis of education.

Now, education is a right of all, it becomes a problem to provide uniform kind of
education to all, as the needs of the various groups in the society are different
because of the disproportion as discussed earlier. But you also know that Education
1s the most important element for growth and prosperity of any nation and India 1s
in the process of transforming itself into a developed nation by 2020.Yet we have
mullions of people who need literacy and many more who have to acquire employable
skills to suit the emerging modern India and the globe which is the major challenge
in front of us.

For obtaining the vision of 2020,Education must be available to all without discrimination.
Besides that, Education is also an enabling right, a right that facilitates children and
adults access many of their other rights throughout their lifetimes This underscores
a commitment to reach out to those that have been traditionally unreached including
the poor, girls, working children, children in emergencies, the disabled, and those with
nomadic lifestyles. It is not merely a concern with quantity but of a quality educatlon
that will serve as the basis for lifelong leamning.

In view of such critical issues and their importance, and also to break out of our
historical mindset, an effective and self-renewing education system is therefore need
for the survival and growth of civilization. The National Policy on Education (NPE),
1986 recognized that the formal schools could not reach all children and a large and
systematic programme of non-formal education would be required for school dropouts,
for children from habitations without schools, working children and girls who could not
attend whole day schools.

With the development of the society, the social problems such as drug abuse, HIV/
AIDS infection also became prevalent among the children. These categories of
students also need to be mainstreamed. But with all the diversity existing in the
society it becomes difficult to engage them in the traditional school system. Therefore,
we have to think about the various alternatives to engage all the members of the
society in education.




Before understanding the concept of alternative education and various alternatives in
education, first it is important to understand what alternative means to education.

Carl Rogers in his terminology referred alternatives as ‘person centered approaches
to education’. It is also known by different terms by different authors such as non-
traditional, non-conventional, or non-standardized, authentic, holistic, and progressive
education. In U.S.A, it implies schools for “at risk” youth or students whose needs
cannot be met in the traditional school such as underachievers who do not qualify
for special education only which is a very narrow approach to alternative education.
Rather, it is much wider. Students who may benefit from an alternative education
include those who are pregnant/parenting, truant, suspended or expelled, returned
dropouts, delinquent. It is important to understand that the alternative education is
meant for all students of any age from infancy to adulthood studying at any stage of
education but at the same time who can’t learn at the same rate and in the same way
as others do.

Alternative education originated as a result of various educational reforms, which
took place due to strong scholarly, or philosophical orientations or sometimes due to
dissatisfaction among students and teachers with certain aspects of mainstream
education. Therefore, this makes it obvious that philosophies of alternative education
would be fundamentally different from those of traditional education. It will be
discussed in the later part of the unit.

Based on different philosophies, different kinds of schools came into existence:
alternative schools, independent schools, home based schools etc. These schools
follow their own philosophies developed a number of approaches to teaching and
learning which differentiate them from the traditional public or private schools. This
will also be discussed in detail in the later part of the unit. But the fundamental belief
of any alternative school is that all students are of value, and they need guidance to
find and develop the positive qualities they possess; despite that many will have
histories of failure in the ‘traditional’ educational system.

An alternative school, sometimes also referred to as a mini school, or remedial
school, is any public or private school having a special curriculum, especially an
elementary or secondary school which is offering a more flexible program of study
than a traditional school. The schools imparting alternative forms of education
emphasize the value of small class size, close relationships between students and
teachers, and a sense of community.

Before, you move to differentiate between the traditional and alternative education,
it is important to understand the need of alternative education.

18.3.1 Need for the Alterative Education

e  Diverse needs of the learners arising due to various reasons.
e  Criticism about the lack of commitment to academic excellence.

¢  Bringing about an integrated individual who is capable of dealing with
life as a whole.

18.3.2 Differences between Alternative Education and Traditional
or Mainstream Education

In order to have a better clarity it is important to understand the difference between
the terms. Let us understand how alternative education is different from the traditional
education. ‘

Alternatives in Education
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Firstly, Traditional private and public schools are remarkably similar in many aspects
such as methods and approaches to leaming and teaching based upon the same
educational philosophy but in case of institutions providing alternative education,
they are based upon different beliefs and philosophies. Therefore, in alternative
education, diverse methods of teaching and learning are used depending upon the
learning needs of the child. For example, if there are two schools which are helping
the gifted underachievers and street children differently, they are catering to the
children who have different set of needs hence, they are different from any traditional
system of education. Simultaneously, it cannot be denied that both would also be
using different methods of teaching to suit the needs of the students in their schools.

Second aspect which distinguishes the alternative education from the traditional or
mainstream education is the curriculum, which is taught within their respective settings.
While imparting the alternative education the traditional subjects such as languages
and mathematics are integrated into overall learning rather then taught as a separate
subject as in the case of the traditional learning. Whereas some subjects such as
environmental education, ecology, or spirituality that are not found as a part of the
curriculum in the traditional education system are very much an essential part of
alternative education. And also the academic staff is given a great deal of autonomy
in developing curriculum and establishing rules with the active participation from the ~
community and students.

Thirdly, the major goal of alternative education is to provide learning opportunities
for the students who do not succeed in the traditional classroom setting. Therefore
academic and vocationally oriented education programmes are generally provided
through the alternative education. Keeping in mind the variety of learning styles
among students, various means are used such as small groups vocational training and
internships for the community-based outreach program. For example, vocational
training institutes for physically challenged. Hence, it is clear that the alternative
school programmes stress individualized academic education, career development,
and personal growth.

Lastly, the schools that run alternative education program keep their student/teacher
ratio low, which allows for more individualized and personalized instruction but in
spite of all efforts the traditional system is not able to maintain such a low teacher-
student ratio.

Check Your Progress 1

Notes: a) Write your answer in the space given below.
b) Compare your answers with those given at the end of the unit.

1) What is the need of alternative education?

................................................................................................................
................................................................................................................
................................................................................................................

................................................................................................................

................................................................................................................
................................................................................................................

................................................................................................................
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18.4 THEORETICAL PERSPECTIVES | Alternatives In Education

Education has always been provided in the traditional ways and it is also often
suggested that the education of young people should involve much more than simply
moulding them into future workers or citizens. The thought behind these alternatives
is the belief that each child is special, and deserves special attention. The whole
person must be addressed, not fragmented parts. Also, freedom to have his or her

own creative and independent thinking should be given, so an individual can contribute
constructively to the society.

The founders of progressive education John Dewey and Francis Parker, and other
educational pioneers such as Maria Montessori, Rabindra Nath Tagore, Mahatma
Gandhi, insisted that education should be understood as the art of cultivating the
moral, emotional, physical, psychological, and spiritual aspects of the developing
child i.e. overall development of the child. Let us now briefly review the philosophical
and sociological history of alternative education in Europe and the U.S and India.

18.4.1 Philosophical

One of the founding fathers who brought alternative tradition in education was
philosopher Jean-Jacques Rousseau. In Emile (1762), Rousseau argued that education
was - instilling intellectual and social discipline in the child; rather he viewed that
~education should seek a harmony between the needs of child development and the
demands of social life. He also observed that young children do not learn or reason
in the same way as adults, therefore he advocated a different approach which can
help the young leaners to develop to their fullest capacity. His belief was that it can

be done by criticising the rote memorization and harsh discipline and by nurturing
- the human spirit

Swiss humanitarian Johann Heinrich Pestalozzi (1746-1827) applied many of
Rousseau’s ideas at his boarding schools for orphans, and strengthened the views of
Rousseau that an alternative, holistic education is needed. During the same time,
another resistance was made by Bronson Alcott in the U.S.A against the rising
impulse to mechanize learning. Instead he believed that all the practised pedagogies
-must be based on authentic, caring relationships, freedom of inquiry, and the innate
human quest for meaning and purpose.

Simultaneous to the movements in USA, Friedrich Froebel in Germany, and Montessori
“and Waldorf fuelled the great deal of success to the leading alternative movements
in education. Maria Montessori proclaimed the child to be a “spiritual embryo”—a
mysteriously self-forming being whose inner needs must not be thwarted by the self-
interest of adults. Montessori’s approach encourages children to work at their own

pace, either individually or in groups, while developing uncommon levels of
concentration and self-direction.

Austrian philosopher Rudolf Steiner founded Waldorf education in 1919.He believed
in seeing human life as essentially the spiritual journey of personal souls,therefore
he designed the Waldorf approach to nurture the intuition, imagination, and spiritual
capacities of the child. Steiner asserted that true education is not the inculcation of
socially approved facts and skills into a passive student, but is “an art of awakening
what is actually there within the human being.” This art of education also develops
healthy social community and helps in eliminating competition.

With the rise of Progressive Education between the 1840s and 1910, Dewey produced
his classic work in educational thought. The word “progressive” became associated
with forms of declaring the individual as the most important feature in understanding
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society. For Dewey, it was vitally important that education should not be the teaching
of mere dead fact, but that the skills and knowledge which students learned be
integrated fully into their lives as persons, citizens and human beings. He argued that
the truest, most meaningful learning occurs through purposeful activity rather than
passive reading, memorizing, and reciting ..He called for schools to become
experimental communities where children can learn about society’s needs and
occupations by actively participating in constructive group projects.

18.4.2 Spiritual

There are also educational alternatives rooted in spiritual or religious teachings. One
example that comes to mind are schools founded by the Quakers—a small but
influential group of liberal Christians— who place a strong emphasis on equality,
justice, and personal discovery of truth. Another example is the schools based on the
teachings of Indian philosopher Jiddu Krishnamurti.

Here, when we talk about these alternatives, it does not mean that the education,
which rooted in spirituality, would in doctrine the followers into a specific religious
sect. ‘children... must be educated rightly... educated so that they become religious
human beings’ (Krishnamurti 1979). Which means that the teaching process holds a
deep respect for the mysterious, unseen potentials within the soul of each child, and
aims to cultivate the basic goodness, intelligence, compassion and love that are
believed to exist at the very core of our human identity.

Krishnamurti’s view that a human has both a brain and a mind but one has to know
the difference between them. Let us simplify the difference as follows: the brain is
the material centre of the nervous system responsible for co-ordination of the senses,
memory, rationality, intellectual knowledge, etc. Therefore, in his view, the brain is
the slave of knowledge and is limited, finite, fragmentary whereas the mind is
not material and is related to insight (non-visual perception), compassion, and
profound intelligence and has its own immense energy, which is free and
everlasting. He stressed that it was the mind not the brain that must be trained, as
it is everlasting,

In his view, Modem education offers knowledge about the theories and facts i.e.
brain is being conditioned, without bringing about the understanding of the total
process of human existence. He viewed that the harmonious development of an
individual is when both the inner and outer worlds of an individual also develop,
which is possible through the integration of the mind and heart in action. Krishnamurti
often stated that the purpose of education is to bring about freedom (i.e.freedom of
the psyche, conditioning and the spirit), the inner liberation, love, “the flowering of
goodness” and the complete transformation of society.

If you summarize the Basic aims of education according to J. Krishnamurti, they will
be as follows:

e  To understand life is to understand oneself (self-knowledge) and, the deep
understanding of the total process of oneself.

e  Todiscover a natural and unique vocation for an individual i.e according to
child’s own aspiration and not according to the plans of the parents or society.

e  Toeducate the whole person (all parts of the person) within a whole (as part of
society, humanity, nature, etc.)

Contrary to the perspective that has shaped much in conventional education, Jiddu
Krishnamurti felt that people need to explore and reveal themselves rather than be




shaped into something by others. This is not a new perspective, and again has links
to the educational theories of Rousseau, Pestalozzi, Frobel, and Montessori.

Around 1980, a perspective known as “holistic” education began to explore the
common foundational elements of these different strands of radical educational thought,
which have been discussed so far in this section. Holism is a worldview that tries to
understand the interconnections and relationships among all phenomena in the cosmos
that give meaning to any situation, rather than solving isolated problems. The human
being is a marvelously complex organism engaged in many layers of meaning, many
connections to the living world. Therefore, holistic education is concerned with more
than vocational training or moral discipline or intellectual development; it aims to

-cultivate the emotional and spiritual life of the growing human being, and to deepen

the young person’s awareness of his or her place in nature. Maslow referred to this
as “self-actualization”. You can say that Education with a holistic perspective is
concerned with the development of every person’s intellectual, emotional, social,
physical, artistic, creative and spiritual potentials.

18.4.3  Sociological

Even the social critics such as John Caldwell Holt, Paul Goodman, Frederick Mayer
and Ivan Illich have examined education’from more individualist, anarchist, and
libertarian perspectives. They criticized that the conventional education subverts
democracy by moulding young people’s understanding. Other writers, from the
revolutionary Paulo Freire to American educators like Herbert Kohl and Jonathan
Kozol, have also criticized mainstream Western education.

Paulo Freire in his famous wok, Pedagogy of the Oppressed (1970), had criticized
the banking conception of education. By conception of education, he has pointed out
that the educator thinks that the learner listens passively and follows teacher’s
prescription. Hence, banking education aims at maintaining the division between
those who know and those who don’t know, i.e. between the oppressors (teachers)
and the oppressed (students). He also felt that because of this banking conception,
the learner’s mind is not stimulated intellectually; instead, it kills curiosity, creativity
and any initiative spirit in the learners. Paulo Freire asserted that the education must
liberate the child from the clutches of ignorance by the process called concientization.
Concientization was also another important concept given by him; he called it as a
liberating process to get rid of the influence exercised by the dominating consciousness.
Therefore, you can very well understand that the ultimate goal of education is to
liberate the minds; this thought paved the way to think about the various alternatives
in education.

Simultaneously, Ivan Illich also proposed for “Deschooling” the society, because in
his view compulsory schooling is a form of social control that creates a society with
many more school failures and dropouts than successes. He argued that a good
education system must provide access of all the resources to all at any time to make
it possible to share knowledge. For the facilitation of his view of sharing the knowledge
he proposed the development of educational webs or networks. Further Deschooling
of the society implies a new approach to informal education, ‘non-formal’ approaches
and with experiments in ‘free’ schooling.

In the 1970s, inspired by the writings of Ivan Illich and John Holt, a new movement,
called “homeschooling” or “unschooling,” began to attract thousands of families,
especially in the U.S., Canada, and Great Britain, who came to believe that authentic
community and meaningful learning simply could not occur within the formal and
artificial institutions of schools.

. Alternatives in Education
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Notes: a) Write your answer in the space given below.

b) Compare your answers with those given at the end of the unit.

3) InDewey’s views, what was the philosophical need for having ‘altemative
education’.

................................................................................................................
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................................................................................................................
................................................................................................................

4) What do you mean by the ‘Deschooling of the Society’?

................................................................................................................

................................................................................................................

................................................................................................................

................................................................................................................

................................................................................................................

................................................................................................................

18.5 ALTERNATIVE EDUCATIONAL PRACTICES

We have seen that our society have diverse population with diverse needs and mere
reliance on the formal system of education cannot cover all the educational needs.
By formal system of education, we mean basically an institutional activity, uniform
and subject-oriented, full time, sequential, hierarchically structured, leading to
certification of degrees, diplomas and certificates etc.

You would agree that it is quite clear that today’s formal system of education is
disproportionate both to the growing needs and increasing demands for the greater
relevance to the education. Therefore, the Central Advisory Board of Education
(CABE) proposed the following recommendations:

1)  The exclusive emphasis on the formal education system should be given up
and large number of non-formal education altemnatives should be introduced.

2) Multiple entry and programmes of the part-time and correspondence
education have to be adopted at all the levels of education.

3) Programmes of Adult education are of great significance for the success of
the programme of the universalization of primary education as well as
securing the intelligent participation of the people in the all the programmes of
national development.

Keeping in mind the recommendations given by CABE, we will now explore different

alternatives to formal education.
44
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18.5.1 Non-formal Education Alternatives in Education

Non-formal education is intended to provide access to education to all sections of the
society —children, youth and adults, working men and women, unemployed, literate
and illiterate.

Non-formal education also acknowledges the importance of education, learning and
training, which takes place outside recognized educational institutions. Fordham (1993)
suggests that in the 1970s, four characteristics came be associated with non-
formal education:

e  Relevance to the needs of disadvantaged groups.
¢  Concern with specific categories of person.
e A focus on clearly defined purposes.

e  Flexibility in organization and methods.

Non-formal education has become an accepted alternative channel of education for
children who cannot attend full-time schools due to various socio-economic constraints,

The Centrally Sponsored Scheme of Non Formal Education (NFE) was introduced
in India in the year 1979-80 on a pilot basis. It aimed at providing education to all
children up to the age of 14 years, who have remained outside the formal system.
These include dropouts from formal schools, children from habitations without schools,
working children, children who have to remain at home to do domestic chores, and
girls who are unable to attend formal schools for a variety of reasons. But later on
these non-formal education programmes were developed for all levels of education
and for all learners.

The Government of India has laid down the following as the objectives of NFE —

1) To motivate the dropouts or such children who have not gone to primary
school. : ‘

2) To develop in children various linguistic skills and enable them to listen,
speak, read and write properly.

S T e e T———

3) To promote expertise in children in regard to the work experience and the
occupations in which they are engaged in their community, so that their
productivity can be enhanced or they may be self-sufficient.

4) To develop in children the skills, habits, attitudes necessary for healthful
living.
Let us now discuss in brief the programmes launched to achieve these objectives of
NFE.

Primary Education in the Age Group of 6-14 Years

Since 1986 there has been a growing National concern for achieving Basic Education
for All in the shortest possible time. We have already discussed that there is a great
heterogeneity among ‘out of school’ children, as it includes children belonging to
" remote school-less habitations, working children, street children, deprived children in
urban slums, bonded child labourers, children of sex workers, girls belonging to the
minority community, girls involved in domestic chores or sibling care, children who are
engaged in cattle grazing etc

Therefore, the National Policy on Education (NPE), 1986 and the Programme of
Action, 1992, recommended for a large systematic programme of Non formal Education
.(NFE) as an integral component of the strategy to achieve universalisation of
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elementary education. Various voluntary oraganisations have also added to its credibility
and acceptability.

The non-formal education meant for out-of-school children at the elementary level,
provides part-time education for about two hours a day through flexible school
timings and innovative teaching methods in an informal environment. It is particularly
targeted at children whose parents are unable to send them to school or are forced
to pull them out because of economic compulsions.

It was also recommended that talented and dedicated young men and women from
the local community would be chosen to serve as instructors, and particular attention
paid to their training.

Various programmes have been launched to achieve this target, which are being
discussed as follows:

a) Lok Jumbish Project (LJP)

This project was launched in Rajasthan in the year 1992 to achieve the aim of
Universalisation of Elementary Education through a community based and
decentralised approach. The first phase of the project was for a period of two years
from 1992-94, with the expenditure shared between Swedish International
Development Cooperation Agency (SIDA), Government of India and Government of
Rajasthan. A Norwegian grant of Rs. 200 million is also available.

Putting together government agencies, teachers, NGOs, elected representatives and
the people to promote universalisation of primary education formed an interactive
group. The seven guiding principles of Lok Jumbish are:

e A process rather than a product approach;

e Partnerships among government agencies,teachers and NGO’s;
e  Decentralized functioning;

e  Participatory learning; ‘

e  Integration with the mainstream education system;

e  Flexibility of management; and

e  Creating multiple levels of leadership committed to quality and mission
mode.

b) Shiksha Karmi Project (SKP)
Shiksha Karmi Project was the Centrally Sponsored P?’E scheme and was launched

-in 1987 in Rajasthan state again with the assistance of SIDA. This project aims at

universalisation and qualitative improvement of primary education in the remote and
socio-economically backward villages of Rajasthan, with primary focus on girls.
Since teacher absenteeism has been found to be a major obstacle in achieving the
objective of UEE, the project uses the novel approach of substituting absentee teachers
with Shiksha Karmis. These Shiksha Karmi are chosen from the local community
and are provided with rigorous training and supervisory support. Like, LIP, this
project also uses the participatory approach by choosing the shiksha karmi from the

community.

Other noteworthy features of this scheme are:
e  Use of condensed version of school text-books;

e  development of curriculum of each semester, on the basis of minimum
levels of learning;




e  availability of teachers guides to enable Shiksha Karmis to handle multi-grade
classes;

e  continuous efforts to encourage children to enroll in day schools;

Shiksha Karmi Project has experimented with the concept of Aangan pathshalas
(APs)’i.e. Courtyard schools for young girls who cannot travel long distances to
attend either day school. A local person, preferably a woman, is selected to run an
Aangan Pathshala in her own home after necessary training and provision of other
inputs.

c) FEducation Guarantee Scheme and Alternative and Innovative Education
(EGS& AIE)

But apart from so many efforts, the findings given by Programme Evaluation
Organisation (PEO) of the Planning Commission indicates that the implementation
of the Scheme has not been satisfactory. The main findings indicated that:

1) Insufficient involvement of the local community, the Village Education
Committees (VECs) and the Panchayati Raj Institutions (PRIs).

2) The absence of linkages for entry at different levels into formal schools
and for tie-ups with the National Open School.

3) The notion that the alternative system is inferior, second-rate and second-
grade, both qualitatively and quantitatively.

4) Insufficient flexibility. NFE needs to recognise that different children’s
groups have different educational needs and modify itself accordingly.

5)  Lack of success with girls. The attendance at girls’ centres and the number
of women functionaries in the programme have been noticeably low.

6) Low overall coverage of the scheme. It covers less than 10% of the out of
school children.

7) Delay in release of funds at all levels.

8) Poor completion rates for the primary level by children studying NFE
centres. Very low transition rates to the formal system

By now, you have understood that the main aim of the NFE was to decrease the
disparity, in a way that the deprived sections can also take part in the formal system
of education. But, results have shown that NFE for ‘out of school’ children has
developed a ‘parallel track’ approach to the formal system with an underlying
assumption that for ‘out of school’ children the only option is part-time, non-formal
education. Therefore, the EGS & AIE scheme was launched to ensure the participation
of all “out of school’ children

For achieving such target, it was proposed that EGS & AIE would formalize by using
three broad kinds of strategies:

1)  Setting up of schools in school-less habitations (EGS) within 1 km in with
at least 15 children of 6-14 years of age net enrolled at school.

For mainstreaming the ‘out of school * children, various interventions such as bridge
courses, back to school camps etc would be organized. About the duration of the
bridge course, it was recommended in the scheme that it would depend on the age
of the children and their prior education. The bridge courses could be residential or
non-residential, could be organised in the community or as part of the regular school
itself.

Alternatives in Education
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2)  Other specific strategies would be designed for very specific, difficult groups of
children who cannot be mainstreamed.

d) Primary Education Enhancement Programme (PEEP)

Till now, we have discussed programmes, which are meant for the Primary education.
There is another innovative programme called Primary Education Enhancement
Programme. This programme is supported by UNICEF Association for India’s
Development (AID) and National Institute of Urban Affairs (NIUA). This project
targets the underprivileged children of age group 0-5 years in urban poor communities
in need of special protection. This programme aims at:

e  Personal grooming of the child
¢  Enrollment of drop outs in the formal schools.

e  Preparation of child for admission in formal schools.

You can learn more about this programmes by logging on to http://www.indcare.org/
html/education.html &http://fwww.unicef.org/india/education_2935.htm

18.5.2 Non-formal Adult Education

Adult education is the practice of teaching and educating adults. This often happens
in the workplace, as an extension activity. These type of programmes are useful for
those who are engaged in the economically productive occupations and are illiterate.
The educational content that is taught to these people is related to the needs, interest
and environment of the persons, so that it can become functionally relevant to the

_ learners. Various schemes, which have been started by the government, let us discuss

them as follows:

For Women

The NPE (1986) recognized that “the empowerment of women is possibly the most
critical precondition for the participation of girls and women in the educational
process”. Woman is the most elegant resource of a society and is the dynamic source
of power to the family. But, despite many international conventions affirming women’s
human rights, girls and women are still much more likely to be poor, malnourished
and 1lliterate than men and they have less access than men in many ways. Government
of India has implemented various policy measures to promote and accelerate women’s
education in India. Some of them have been discussed here:

a) Indira Mahila Yojana (IMY)

This scheme was launched on 15th August, 1999, with the objective of the holistic
empowerment of women: to literate them and to develop entrepreneur spirit in them.
The All India Handicrafts Board and the All India Village industries Board provide
facilities for training women in various types of industries especially cottage and
small-scale industries and handicrafts.

Women are also trained for carrying out work for rural development; the trained
women are called gram. They help in running of village welfare centers, which
include children’s homes, basic education centers, maternity homes, dispensaries &
leprosy relief centers. They also organize programmes for education, recreation
&training in bandicrafts.

b) Mahila Samakhya Programme

the Mahila Samakhya programme was launched in 1988 for the education and
einpowerment of women in rural areas, particularly of women from socially and
economically marginalised groups. One of the characteristic features of this programme




was the formation of Mahila Sangha, which provides the space where women can
meet to analyze the problems and decide collective action. Mahila Samakhya (Education
for Women’s Equality) was launched as a pilot project in 10 districts of Karnataka,
Gujarat and Uttar Pradesh in 1989 with Dutch assistance. The project was extended
to Andhra Pradesh at the end of 1992 and to Kerala in 1998-99. In 2002, after the
bifurcation of Uttar Pradesh, a separate Programme was located in Uttaranchal.
From 2003-04 the states of Blha: Jharkhand and Assam have also been brought
under this scheme.

The main objectives of the programme are as follows:

1) To provide women and adolescent girls with the necessary support structure
and an informal learning environment to create opportunities for education.

2) To create an environment where women can seek knowledge and
information and thereby empower them to play a positive role in thelr own
development and development of society.

3) To set in motion circumstances for larger participation of women and girls
in formal and non-formal education programmes, and

4) To create an environment in which education can serve the objectives of
women’s equality.

5) To enable Mahila Sanghas to actively assist and monitor educational
activities in the villages - including primary schools, AE, NFE/EGS/AIE
Centres and facilities for continuing education.

6) To enhance the self-image and self-confidence of women and thereby
enabling them to recognize their contribution to the economy as producers
and workers, reinforcing their need for participating in educational
programmes.

7) To establish a decentralized and participative mode of management, with
the decision-making powers developed to the district level and to Mahila
Sanghas, which in turn will provide the necessary conditions for effective
participation.

You can read more about these schemes by logging on the website http:/
www.education.nic.in/ms/ms.asp

Other programmes like national literacy mission, literacy campaigns and operation
restoration are some of the other programmes, which are helping in decreasing the
illiteracy among the adults.

18.5.3 Non-formal Education for Prisoners

Till now we have discussed the programmes under NFE for the people who are living
freely in the society but there hanve been interventions made for illiterate prisoners
so that they can read and write. Since they cannot be accommodated in the mainstream
education system, so IGNOU study centre was set up in 1994 at Tihar Jail. The study
centre provides an opportunity to the inmates to pursue hlgher education and be a part
of the national mainstream. Training is also provided to the adolescents in vocations
such as bookbinding, file cover making and repairing radio and TV sets.

So, you can understand that these alternatives to the mainstream education provide
an opportunity to all to get education.
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Check Your Progress 3

Notes: a) Write your answers in the space given below.

d) Compare your answers with those given at the end of the unit.

5) Why are the non-formal programmes categorized as the alternative education
programme?
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system.
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18.6 OPEN DISTANCE LEARNING SYSTEMS (ODL) AS
AN ALTERNATIVE TO EDUCATION

It is a popular system of education worldwide and now you are also the part of the
same. In the Indian context, the ideas of democratization of education have
strengthened the base of ODL. It started with the setting up of the School of
Correspondence Courses and Continuing Education (Delhi University) in 1962.

Distance Education has come a long way in India and has moved from single print-
mode to multi-channel mode. Later generation distance education has incorporated
many more alternatives to impart education, including electronic and satellite based
communication.

The Distance education has an advantage to overcome the limitations of age,
geographical area and it provides flexibility to learner to learn at the convenience and
requirement of the learner and therefore it can act as an alternative to education for
many who want to continue their studies. Disadvantaged learners like rural learners,
first generations learners, learners of disadvantaged societies, gifted learners from
rural schools and women learners can greatly benefit from open distance education
system of our country.

At school level,Open Schools are also helping in the expansion of education by
providing alternative schooling to neo-literates who have acquired functional literacy,
so that they can continue their education at their own pace. The National Open




School (NOS) and the State Open Schools (SOS) provide alternative means to
acquire secondary-level education in a flexible manner.

The Open School was established by the CBSE in 1979 to impart secondary, senior
secondary and basic education in the country through the use of distance learning
techniques that include education through print media, personal contact programmes
and other supportive services. These institutes play a vital role in enabling people in
rural areas, urban poor, women, working adults and school-drop-outs to avail
themselves of flexible schooling that permits them to learn at their own pace, time
and convenience.

The open universities are also not far behind in reaching out to the various members
of the society. Indira Gandhi National Open University at the national level and other
.state open universities are accommodating the learners with diverse needs. IGNOU
has a diverse nature of programmes which attracts a significant group of learners
from amongst the disadvantaged. With its wide network, it has managed to reach a
large section of the society. However, a significant cross-section of people still remains
outside its reach but the university is mandated to reach them.

Specific efforts have been to provide access to education and equity in opportunities
to women, people living in rural areas, geographically remote terrains and tribal
regions, differently-abled, and socially and economically weaker sections of society.
Different programmes are being designed for the gifted students special need of the
focussed target group. Various Extension education programmes to promote local
integrated development and create self-employment for poorer people and those
living in rural and backward areas have also been designed at IGNOU.

So, now you might have got an idea that all the alternative channels in Education are
directing towards one goal i.e. to make education available to every individual.

Check Your Progress 4

Notes: a) Write your answers in the space given below.

d) Compare your answers with those given at the end of the unit.

7) How is ODL acting as an alternative system of Education?
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18.7 LET’S SUM UP

This unit has discussed an important area: the alternatives in education. Too often
teachers as well as parents and researchers know little about the diversity of educational
choices available. This unit will also offer you an initial synthesis and exploration into
educational alternatives that exist today In this unit, we have also discussed how the
alternative education differs from the mainstream education. Various channels such
as non-formal education, adult education, education for the disadvantaged group have
been discussed. In this unit we have also discussed the role of Open Distance
learning as an alternative to education.

18.8 UNIT END EXERCISES

1)  Discuss the importance of various schemes for the Women in the light of an~
alternative to Education.

2)  Analyze the role of open distance learning systems as an alternative system of
education.

3) Differentiate between the alternative education and mainstream education?

18.9 ANSWERS TO CHECK YOUR PROGRESS

1)  Altemative Education is a kind of education, which is meant, who are not able to
follow the mainstream education because of various reasons. The alternative
education is meant for all students of any age from infancy to adulthood studying
at any stage of education.

2)  Alternative system of education differs from the mainstream education in terms
of the clientele group, modes of instruction and sometimes in curriculum too.

3) His view was that the alternative Schools must be “child centered” with the
curriculum and instruction tailored to facilitate the development of the individual.

4)  Deschooling society it implies a new approach to informal education,” non-formal’
approaches and with experiments in ‘free’ schooling.

5) Because non-formal education caters to all categories of people if and when
they need education.

6) Mahila Samakhya, Indira Mahila yojana

7)  The Distance education can overcome the limitations of age, geographical area
and provide a system flexible enough to be accessed at the convenience and
requirement of the leamer, therefore it can act as an alternative to education for
many who want to continue the education.

8)  Allthe disadvantaged groups including women, SC’s ST’s, unskilled labourers
- elc,
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